
STANDARD #1

AISH

Mission for
Learning

V4 - Reissued September 30, 2019 



Mission for Learning
The Head of an International School leads with a 
mission and vision that focuses on the desired results 
for student learning.
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Impact Examples (blue text)

 (For goal-setting, select one or two that are most relevant for your context.)



 (For goal-setting, select one or two that are most relevant for your context.)

“The Head of an International School leads with a mission and vision 
that focuses on the desired results for student learning.”
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a) Energizes the school 
community with a clear, 
contemporary and contextual 
mission to build understanding 
and commitment for high 
expectations.

• Staff, students, parents, leadership 
team and the governing body 
provide examples of how they were 
motivated by the Head of School to 
work together and achieve their best. 

• The Head of School’s passion for 
improving learning has influenced 
actions and decisions that have made 
a difference. The Head of School and 
all stakeholders can cite examples 
of learning gains and stories of 
achievement.

• The mission is embraced by staff, 
students, parents, leadership team, 
board/owners, as examples attest.

• Indicators are used for an annual 
review of the mission, vision and 
strategic plan with criteria linked to 
improvements in student learning.

• Surveys and other measures show 
that members of the school commu-
nity know the mission and guiding 
documents and understand how they 
lead to improved student learning. 

b) Uses a definition of learning, 
developed from the school’s 
shared culture and context, to 
guide curriculum planning, 
instruction and assessment so 
that classroom practices align 
with research and provide a 
medium for students to take 
responsibility for their own 
learning.

• Artifacts indicate that the staff 
uses the definition of learning to 
guide their planning, teaching and 
assessment.

• Student ‘voice and choice’ is 
embedded as a regular feature 
of the learning environment, 
developmentally appropriate and 
designed to empower students 
through activities that are 
meaningful, relevant and driven by 
their interests.  

c) Ensures a coherent 
curriculum derived backwards 
from agreed upon student 
outcomes and rooted in 
best practices to support the 
achievement of all students. 

• Curriculum materials indicate 
student outcomes of what students 
should know, do and understand.

• Curriculum materials indicate 
alignment in content and progression 
for each course, grade and student.

• Effective systems exist for tracking, 
analyzing and reporting on student 
learning of the curriculum and there 
is evidence of the systems leading to 
gains in student learning. 

• Various support systems and 
interventions help students succeed, 
leading to improved learning. 
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HIGH EXPECTATIONS
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d) Builds organizational 
structures and fosters practices 
for collaboration that increase 
teacher effectiveness and have 
the optimal impact on learning.

• Structures and processes are mission-
driven and vision-focused and 
lead to improved student learning 
outcomes.

• Collaboration in different parts of the 
school lead to student learning gains.
The Head ‘s leadership is a significant 
factor in these improvements. 

• Organizational structures are 
regularly reviewed for program 
effectiveness and impact on student 
learning. 

• The school timetable demonstrates 
collaborative time that leads to 
improved results in student learning 
and the meeting schedule allows for 
further opportunities for teacher 
collaboration. 

e) Develops, implements 
and monitors data-based 
actions to ensure systematic 
student progress and program 
improvements.

• A log is maintained of changes in 
curriculum, teaching assignments, 
programs and protocols and ana-
lyzed according to improvements in 
student learning.

• Student performance data is 
systematically analyzed by teams 
of teachers and leadership, leading 
to changes in curriculum and 
instructional strategies. Data 
includes internal and external data as 
well as qualitative and quantitative. 
The evidence demonstrates 
appropriate and sufficient gains in 
learning for all students.  

• Data analysis sessions result in 
greater understanding of student 
learning issues and ultimately lead to 
improvements in learning. 

• School-developed protocols for the 
ethical handling of student data exist. 

f) Advances the development of 
intercultural competencies in the 
school for students and staff to 
gain insights about themselves 
and others, build connections 
and to demonstrate respect and 
empathy.
  
• A process to develop a school 

definition and understanding of 
inter-cultural competencies for 
students, staff and community has 
been developed.

• There are regular opportunities 
for all staff to share and provide 
illustrations of how they advance 
the development of inter-cultural 
competencies. 

• Surveys and interviews with students 
indicate that they feel safe and 
connected to the school and that 
there are mechanisms in place to 
support them.

• Surveys and interviews indicate that 
the school has a positive climate 
and culture and that the leader 
intentionally promotes inclusivity 
and positive relations among all 
stakeholders.

• Student data is analyzed to determine 
which students are not successful.  
Goals are set to provide students with 
what they need to achieve.  Success 
is evaluated according to academic 
achievements as well as the social 
emotional development of students.

• Effective professional development 
enhances the faculty’s skills related 
to differentiation strategies that best 
meet the needs of a diverse student 
body.

• Student interest surveys and other 
instructional practices are used to 
learn about students’ talents and 
interests and to assist in developing 
options to increase student agency.

• Workshops and trainings exist for 
students, parents, faculty and staff on 
topics related to cultural sensitivity 
and diversity.  Leadership programs 
exist to empower leaders in each 
group to train others in the school’s 
Core Values and on subjects related 
to respect and tolerance. 
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Ensures a coherent 
curriculum . . .  
Builds organiza-
tional structures 
and fosters collabo-
ration . . . to ensure 
systematic student 
progress . . . build 
connections and 
demonstrate respect 
and empathy.
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MEASURED
ACHIEVEMENT
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COMMUNICATION
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g) Communicates regularly 
the achievement of the school’s 
mission and vision to provide 
evidence of measurable gain, 
celebrate student progress and to 
use the information for further 
improvements.

• There is evidence of how others 
have received and used the regular 
communications of student progress 
toward the mission and vision; 
e.g., Board reports, publications 
such as yearbooks, annual reports, 
newsletters and other forms of 
media.

• Events occur that celebrate progress 
for all students in living the mission 
and striving for the vision. 

h) Ensures that the school’s 
mission, vision, values, 
policies and practices reflect a 
commitment to diversity, equity, 
inclusion and justice. 

• School documents including 
guiding statements, policies and 
procedural manuals state the school’s 
commitment to diversity, equity, 
inclusion and justice.  

• There is evidence that members of 
the school community utilize existing 
protocols for reporting and review 
should there be alleged violations of 
the policies and procedures. 

• The Head of School actively recruits 
diverse candidates for senior 
leadership positions, faculty and staff 
as indicated by recruiting priorities 
and hiring reports. 

• Surveys and interviews with 
students, faculty and school 
community members indicate that 
the Head of School intentionally 
promotes diversity and inclusivity.  
Transcripts of speeches, 
presentations, leadership team and 
Board agendas provide evidence of 
the Head’s commitment.

• Workshops and trainings exist for 
students, parents, faculty and staff on 
topics of diversity, equity, inclusion 
and justice. Leadership programs 
exist to empower leaders in each 
group to train others in the school’s 
core values and on subjects related to 
diversity.
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